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	Students who demonstrate learning challenges have the right to be evaluated to determine if they are eligible for special education services.  This process is governed by the Federal Law IDEA and by regulations developed in each state.   The evaluation will determine the qualifying services, if any, that a student needs to be successful in school.   The evaluation procedures must be consistent with the due-process clause under the United States Constitution.   


	Slide: 2
	Most schools have developed and implemented a process to study and intervene in the general education classroom before referring a student for formal observation.   The pre-referral intervention process is designed to address the needs of students who exhibit learning and behavioral problems who have not yet been referred for special education.  Assistance is provided to the general education teacher and the student so the student’s learning and or/behavior will improve to the extent that a formal referral for special education is not needed.  General education teachers implement the intervention strategies suggested by the collaborative team. If intervention strategies are not successful, a formal referral is made to the Special Education personnel.   An eligibility determination based on evaluation data  is made by the school psychologist and other special education personnel. If the results of the student’s evaluation determines the student has a disability identified under IDEA, the student qualifies for special education services.  An Individualized Education Program (IEP) team is formed and the team develops an Individualized Education Plan that establishes learning goals for the student.   
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	The key players in the Special Education process are listed on this slide.   This comprehensive team collaboratively shares knowledge, specific training, and skills to help develop an Individualized Education Plan for the student.
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	The Pre-referral intervention plan is designed to address the needs of students who exhibit learning and/or behavior problems, but have not yet been referred for special education. The general education teacher implements the plan in the general education classroom and receives on-going support from the Assistance Team.   The general education teacher documents the students learning and/or behavioral progress as he/she implements the intervention strategies.   The goal is to provide solutions within the classroom without formally referring a child for special education evaluation.
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	During the prereferral intervention phase, the team identifies the student's problems; reviews the available information and teacher anecdotal evidence; collects additional information as needed; and generates suggestions to address the problem.  An intervention plan is developed based on the information collected and proposed actions.   Actions may include making accommodations or modifications  in content delivery, level of instruction and/or assessment criteria.  Once the interventions have been implemented, usually for one semester, the team evaluates the effectiveness of the interventions and the team makes decisions on what to do next if the interventions are ineffective.   Additional accommodations or modifications in the general classroom may be necessary to achieve student success.
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	This slide shows a sample Child Study (Assistance Team) Intervention Plan form.   


	Slide: 7
	When it becomes necessary to refer the child for special education evaluation, a team is established to determine if the student qualifies for special education services.   Specific steps are followed to comply with the IDEA law.   The student is evaluated by professionals.  The classroom teacher, psychologist and special education teacher conduct evaluations to obtain specific learning and behavioral data.  The IEP team meets to review the evaluation data.   If the student qualifies for services under IDEA, an Individualized Education Plan is developed by the IEP team.  
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	The Initial Referral to Eligibility Determination and IEP chart describes the process followed by the IEP team members.   At various intervals along the process, the team makes decisions based on the data and the student’s academic performance in school.  
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	It is very important that all team members participate in the IEP process.   The general education teacher, special education teacher and parent are integral members of the team.  All work together to develop a plan that will lead the student to more success in school.  The IDEA law mandates that general education teachers participate in the planning.   General education teachers are required to review and address the IEP goals and instructional strategies in the classroom.
Individual Family Service Plans (IFSP) are another intervention plan that assists children with disabilities from birth until three years old.   This plan focuses on the family unit and supports the role of the family.  The plan provides interventions and support to families with young children.  Preschool teachers may be involved in the development of an IFSP. 
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	Classroom management can be challenging if teachers are not equipped with the knowledge and skills necessary to create an effective learning environment.   When an effective  management plan is in place in a classroom, student learning is greatly enhanced.  Special needs students need a structured environment in order to learn.  
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	Your text will describe these models of classroom management.
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	There are guiding principles that help a teacher develop an effective learning environment.   Teachers need to develop a classroom environment where all students are valued.   Teachers can cultivate opportunities for students to develop meaningful relationships by creating a positive learning environment.   Keys to developing such an environment include:  pre-preparation and organization of the classroom; opportunities for student choice; respect and consideration for individual differences; proactive responses to classroom issues; consistent procedures and expectations; and providing appropriate resources.  When a classroom has an effective management plan, the classroom management is “invisible.”  It is unnecessary to frequently remind students of the rules or give negative consequences to control behavior.   The classroom management system gives students a road map for acceptable behavior within the classroom.   The behavior expectations are well rehearsed and consistently implemented.   Therefore, the plan appears to be invisible, but very evident in the student’s actions.


	Slide: 13
	The dimensions of classroom organization and management are outlined on the chart.   When a teacher develops his/her classroom management system, all six elements need to be considered.   The Physical Dimension sets the tone of the classroom and indicates to the students that their classroom is a place for learning.   The Procedural Dimension helps students know the acceptable boundaries in the classroom.   The Organizational Dimension helps students know that they are responsible for their own learning and time management.  The Instructional Dimension is determined by the professional teacher.  The Behavioral Dimension is a teaching process that the teacher uses to help students obtain desirable behaviors and manage themselves.   The Psychosocial Dimension is the social factors that students, teachers, peers, and family bring to the classroom setting.   This diverse and wonderfully alive classroom is a place where the teacher will mentor, encourage, challenge, and support the learning needs of all students that ALL children will learn.
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